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PROTESTANTISM町� JAPANhas been devoted to 
education仕� omthe beginning of its history. 
As a result，Protestant Christian education 
has been practiced in a variety of contexts. 
The church conducts the church school 
(Sunday school) as well as other education幽� 

al activities. There are more th組� onethou帽� 

sand church-related kindergartens and 
nursery schools. According to the latest st仕� 

tistics (1992)，there are forty universities or 
colleges，fifty-two junior high schools and 
nineteen elementary schools belonging to 
the Education Association of Christian 
Schools. In addition，the YWCA，YMCA， 
and other social work institutions and 
social action groups are engaged in educa-
tional activities on the periphery of church 
and society. 

Present-day Christian education on 
every level is faced with many problems. 
Sunday schools and church-related kinder-
gartens and nursery schools have been seri-
ously affected by a sudden decrease in血� e 
number of participating children. Christian 
parents have failed to pass on their fai出� to 
the next generation. The church was once 
said to exist for youth，but recently it is los-
ing young people and becoming a congre-
gation of elderly people. In Christian 
schools，classes in Bible and Christianity 
from the junior high school to the college 
level often do not deeply touch the stu-
dents' hearts. There is a wide chasm 
between the understanding of Christian 
faith among clergy and lay people as well as 
between those who are liberal and those 

who are conservative. Given such situa-
tions，Christian education or educational 
ministry is obliged to ask questions about its 
identity，role，and practice. 

The fundamental message of the Christ-
ian faith is grounded in the eternal message 
of the Bible，but出� ismessage must be inter-
preted and understood in the contexts of 
daily life. What Christian education is and 
howit should be practiced can only be con-
sidered in particular settings. Christians 
discern meaning through their faith and 
live by that meaning in the contexts in 
which出� eyfind themselves. 

The rubric of Christian education 
encompasses，at the very least，the two foci 
of Christian faith and education. Christian 
education functions to communicate Christ咽� 

ian faith. In fulfilling this task，Christian 
education provides an educating，minister-
ing，and caring service. It helps to facilitate 
the growth of persons in faith. Also，at least 
from也� eperspective of educational institu-
tions，Christian education must be deeply 
concerned with issues related to education 
in society in general. Since it necessarily 
concerns itself with the quality of educa-
tion in society， Christian education ad-
dresses the concrete situations of people in 
education. 

As one of the basic functions of society 
and nation，education inevitably encoun-
ters many problems. At times，education 
functions as a tool to oppress people and pro・� 

tect the profits of the privileged， ruling 
class. Such education robs many people of 
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their human dignity and rights. On the 
other hand，education has the potential for 
liberating people and helping them to 
recover their human dignity. 

Through the long history of Christianity， 
the educational ministry of the church has 
functioned in both oppressive and liberating 
ways.If， in today's situation，Christian edu-
cation is to take serious notice of the bibli-
cal understanding of human beings and the 
incarnation and resurrection ofJesus Christ， 
it must struggle to find ways to encourage 
human liberation. This means that Christian 
education must be critically cautious about 
the current educational也� eoriesand practices 
that tend to deprive people of their dignity 
and rights. Christian education must be 
very careful to uncover these distortions in 
present educational practices while addre-
ssing issues出� atare neglected in public 
education. 

Christian faith and education mainly 
concern people. The educational situation 
cannot be separated from people. Therefore， 
an understanding of people in their present 
educational contexts must precede a con-
sideration of what Christian education 
should be. In this paper，1 will first address 
the issue of how people are being affected by 
the current educational situation in Japan 
then，on the basis of this understanding， 

discuss the role of Christian education 
within the Japanese context. 

ROOTSAND CけARACTERISTICSOF 
JAPANESE EDUCATION 

The present educational context is ground噌� 

ed in the common ideas about education 
fostered throughout Japan's history. When the 
Tokugawa regime was replaced by the new 
Meiji government in 1868，the people who 
took political power recognized the impor-
tance of education for the modernization 
and building of the nation. They worked 
hard to establish a nationwide educational 
system. In September 1871，the Ministry of 

Education was established as a bureau of 
the central government.Its first job was to ini-
tiate a modern educational system through-
out the country. This new school system 
actually began in 1872. The nation was 
divided into six major educational districts， 
each with a state university. The districts 
were divided into several middle school 
districts and these were divided into many 
elementary school districts. Tokyo Imperial 
University (now Tokyo University) was 
organized as the first state university in 
1877. Its purpose was to educate the leaders 
needed for building the nation. 

In order to give unity to Japan's educa-
tional practice，the government recognized 
the importance of defining the fundamental 
goals of education. To develop the type of 
education needed to foster its image of the 
ideal Japanese citizen，the government 
decided in 1890to publish the fundamentals 
of education under the emperor's name as the 
Imperial Rescript on Education. This docu-
ment emphasized the uniqueness of the 
Japanese national identity based on the 
emperor system; listed the virtues that sub-
jects of the emperor should achieve; and 
requested the people to sacrifice themselves 
for the nation. All pupils were requested to 
learn the Rescript by heart，and it was 
solemnly read by the principal of every 
Japanese school on ceremonial occasions. 
Thus the Rescript became the canon of edu-
cation until Japan's defeat in the Second 
World War. 

Education in Japan，especially public 
education，was provided by the government 
as the means of developing subjects for the 
emperor. The goal of education，especially 
on the elementary and secondary levels， 

was to build a sense of national identity 
among the people as imperial subjects. 
Education was important not for the indi-
vidual but for the nation. Education was 
practiced by the nation，for the nation，and 
to the nation. A sense of unity or conformi-
ty was required of all Japanese imperial 
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subjects. This type of education which 
sought to produce imperial subjects pre-
pared the way for the totalitarianism that 
led to the Second World War. 

The understanding ofeducationinJapan 
was thus quite different仕omthe Westem 
understanding of education. In most 
Westem countries，education，especially 
elementary education for the common peo・� 

ple，was gained as a result of the people's 
struggle against authoritarian powers. 
Elementary education therefore came to be 
considered as abasic right ofthe people. In 
Japan，however，education was understood 
as an expression of the obligation of the 
people toward the emperor and the nation. 

After Japan's defeat in World War 11，the 
new Constitution promulgated the idea of 
education as aright ofthe people. The idea 
of education for imperial subjects was 
officially swept away. Nevertheless，the 
idea that education should be provided by 
the govemment to train people for the pur-
pose of nation building is still deeply root-
ed in the psyche of many Japanese. With 
the tide of economic expansion since the 
1960s，education in Japan began to be 
understood as education for the nation's 
economic growth. Thus education to pro舗� 

duceimperial subjectsbecame education to 
bolster the economic prosperity of the 
nation. 

The most influential and controlling 
power in Japanese education has been the 
postwar economic and industrial circle， 
which strongly advocated an educational 
system that would train people who are 
useful forhealthyeconomicgrowth. Today， 

thenurture ofpeoplewhowillbeloyal to出� e 
company，obeyauthorities，andworkhardis 
the prevailing hidden goal ofJapanese edu-
cation. 

A magazine called President is widely 
read by people inbusiness circles in Japan. 
Originally the magazinewas aJapanesever-
sion of the U.S. magazine President with 
translated articles仕omthe Englishversion， 
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but it did not sellwell.After afew years the 
content was changed to attract Japanese 
readers. Sincethen，almosteveryissue ofthe 
magazine has carried articles on well-
knownmilitary commanders and warriors of 
Japan and other nations. The war victories 
of those men are offered as models for 
Japanese business people. This indicates 
that many business leaders think of their 
business in terms of war. Their efforts are 
concentrated on howtobeatothers and win 
businesswars. Executives are commanders. 
Employees are soldiers. Itis mostimportant 
for soldiers to obey the orders ofthe gener-
al.The same kind of pursuit-of-prosperity 
thinking that led Japan into the Second 
World War is still alive today. 

Education in Japan still tends to put 
much emphasis on conformity and unity. 
The virtue ofloyalty to the emperor before 
the war has shifted to loyalty to the compa-
ny. Everyone should live in a way appro-
priate to her or his position. As symbols of 
this conformity，high school and junior 
high school pupils go to school wearing the 
same uniforms and carrying the same bags. 
Junior and senior high school regulations 
often require the same hair style. 

The course of study from elementary 
school to high school is regulated by the 
Ministry of Education. According to pre-
vailing national opinion，this kind of cur-
riculumregulation is necessaryto maintain 
the same standards of scholastic achieve-
mentthroughoutthenation. Under this sys-
tem，the teacher's job is centered on how to 
accomplish what has already been deemed 
tobethemosteffectivemeans ofteachingand 
of enforcing students' moral behavior. In 
this way，children are controlled by school 
regulations，and teachers are controlled by 
the Ministry ofEducation's regulations. 

On the other hand，this education for 
conformityis quite competitive. Since lead-
ership inJapanese society is decided by the 
individual's level ofeducation，pupils have 
to compete with each other in order to 
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achieve higher standing. The school's func幽� 

tion is to select and rank young people. 
Pupils with excellent grades should be able 
to enter good schools. The school仕om 
which one graduates becomes more impor-
tant出� anwhat one studies at school.Test 
scores are the most serious concern of 
pupils and their parents. Pupils have to 
compete not only with their classmates but 
also with others from all over Japan. In 
order to succeed， they have to attend 
evening and weekend preparatory schools 
(juku)in addition to the formal education at 
school. Around nine o'clock every night， 

grade school pupils returning home from 
juku flood the railway stations of Japan. 

The three characteristics of conformity， 
control，and competition (the three C's) 
function as the hidden curriculum of Jap-
anese education. These latent ideas influ-
ence the basic principles and practices of 
education and express the real values of 
this culture. Even though these hidden con-
cepts are not written into the official school 
curriculum，people involved in the educa-
tional system establish their identity as they 
acquire these ideas，consciously or uncon-
sciously. Against this background of the 
hidden curriculum of the three C's，I would 
like to suggest some important ways in 
which to consider the potential role of 
Christian education in this country. 

First，Japanese education is understood in 
a utilitarian sense，by which the nation sees 
education as a means of nation building. 
Education has been seen as a means of 
attaining a good social position. Paul Tillich 
spoke of three aspects of education: techni-
cal education，humanistic education，and 
ontological education. In Japan，the techni-
cal aspect of education has been empha-
sized，but the humanistic and ontological 
aspects of education，which relate to ques-
tions of meaning and the deeper dimen-
sions of being human，have largely been 
ignored. 

Secondly，in the present practice of 
Japanese education，there is the widespread 
notion也� atsomething taught by authoritative 
people is more important and right than 
knowledge that is self-acquired. Thus 
teaching is seen as more momentous叩� d 
effectual for real education than learning. 
Since learning is measured by the success-
ful acquisition of transmitted knowledge， 
education becomes a kind of indoctrina-
tion. This indoctrinational style of education 
is deeply rooted in the subconscious of 
many Japanese people. Indoctrinational 
education tends to put much emphasis on the 
accumulation of knowledge and informa-
tion by memorization. Further，in血� isedu-
cational context，teachers must instruct stu-
dents how to live in an appropriate way 
without jeopardizing group conformity and 
unity. 

Another result of this indoctrinational 
style is that the educator or teacher is seen 
as the subject of educational activity and 
the educatee or the pupil as the object of 
educational activity. The educator teaches， 
informs，and disciplines the educatee. The 
educatee studies and learns the information 
or knowledge received from the educator 
and must obey the given instructions or 
rules. This “subject/object" division is quite 
common not only in the education of chil-
dren but also in the education of youth and 
adults. 

These characteristics and ideas allow 
Japanese education to function effectively in 
the transmission of knowledge and of a 
given value system，but it is not very suc-
cessful in educating people to think for 
themselves or in creating new value sys-
tems. Therefore，the Japanese way of edu-
cation is effective for maintaining tradition 
and the status quo. 

Another influence to note，in addition to 
the above-mentioned characteristics of 
Japanese education，is the recent way of 
thinking or attitude that may be called the 
“New Nipponism" (Japanism) or Neo-
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Nipponism. This phenomenon of self鴫� 

confidence is wide1y preva1ent among 
Japanese peop1e. The new sense of self-
confidence attributes Japan's postwar eco-
nomic success to the superiority of the 
traditiona1Japanese ethos and nationa1 cha司� 

racter. Itis the search for a nationa1 identi・� 

ty，combined with a nationalistic conser-
vatism，that forms the background of the 
New Nipponism. 

In 1984，a specia1 study committee on 
Japanese education was organized at the 
request of then Prime Minister Nakasone 
Yasuhiro. The committee was requested to 
draw up a b1ueprint for the revision of 
education， which had been relatively 
unchanged since World War II. One of the 
main conclusions in the fina1 report of the 
committee， published in 1987，was the 
necessity for education to promote a greater 
sense of identity among Japanese peop1e. 
The paper insisted that public education 
shou1d teach the uniqueness of Japan and fos-
ter among students a self-understanding 
and identity as Japanese persons. Public 
education in Japan is currently undergoing 
a process of revision as a result of this 
report. 

The New Nipponism is supported by 
some ideo1ogists among influentia1 intellec-
tuals，too. They proclaim the uniqueness 
and excellence of the J apanese way of living， 
thinking，and va1ue system. Let me try to 
depict some of their thinking in re1ation to 
Christianity. 

These ideo1ogists say 血� at，� since 
Christianity is a monotheistic religion，it is 
exclusive of other religions and ways of 
thinking. The into1erance of much Western 
thought is rooted in Christian thinking. In 
contrast to Christianity， the typica1 
Japanese religious attitude is po1ytheistic. 
Polytheism is to1erant of other religions and 
thoughts. Since this globa1 age requires to1-
erance of other cultures，it follows that the 
J apanese way of thinking has greater valid-
ity in the globa1 age. 
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Another of their affirmations of J apanese 
thought concerns eco1ogy. Nature is under 
the dominion of human beings as a resu1t of 
Western thinking，which is based on the 
creation story in Genesis. By contrast，a har-
monious unity of nature and human beings 
is characteristic of the traditiona1 Japanese 
way of life. Therefore，the Japanese way of 
life or thinking has greater validity or re1e-
vance in this eco1ogically conscious age. 

Admitted1y，these may represent slight1y 
over-simpli白edexamp1es of the thinking of 
the New Nipponists. Itis true that all peo酬� 

ple are proud of their own culture，but if 
one's own culture is affirmed without criti・� 

ca1 re日ection，the result may be nothing 
more than a glorification of that culture. 
Affirmation of one's cu1ture demands a 
prior critica1 eva1uation. What concerns me 
about the recent tendency toward New 
Nipponism is its 1ack of serious criticism of 
the traditiona1 Japanese way of thinking 
and its value system. Itseems to represent a 
simplistic reversion to and admiration of 
traditiona1 thinking. There is a strong pos・� 

sibility that the New Nipponism will 
reopen the door to the glorification of the 
nation. 

Having considered the three C's of edu-
cation and a recent common attitude in 
Japan，1et us consider the ro1e of Christian 
education in such a context. 

DISTINCTIVE仁HARA仁TERISTICSOF 

CHRISTIAN EDUCATION 

In order to exp10re the ro1e of Christian edu-
cation，it is necessary to clari骨� someof its 
characteristics. Christian education cannot 
exist without Christian faith. The peculiar-
ities and uniqueness of Christian education 
stem from the Christian faith. Christian 
faith as eternal truth must be understood in 
the contexts in which peop1e live. A1so，the 
understanding of faith is re1ated to the 
believer's awareness ofhis or her particu1ar 
context. The following characteristics of 
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Christian faith provide insight for the exam欄� 

ination ofthe relation ofChristian fai也� to出� e 
present educational context in Japan. 

Christian education takes seriously the 
precious existence ofthe individual person. 
God created each person to be unique and diι 
ferent. The value of each person is incalcu-
lable. Each is loved by God. As such a 
being，each person has to live responsibly in 
relation to God. 

Faith in Christ仕� eesa person from her or 
his sin. This means血� atthose who believe 
in Christ are made free from all kinds of 
burdens through Jesus Christ.“ You are 
called to仕� eedom"(Galatians 5:13). This is 
the foundation of Christian freedom. The 
Christian faith becomes a reality for a person 
through her or his response to the grace of 
God as revealed through Jesus Christ. This 
response must be a free and responsible act. 
Each person must decide whether or not he 
or she will respond to the invitation ofJesus 
Christ. Each individual has the freedom to 
decide whether she or he will or will not 
accept God's calling. 

People who respond to God's invitation 
are given faith to pursue life together by 
sharing their faith. Since each person is cre-
ated differently from other people and 
loved by God，individuals look for possibil-
ities to live together and to cooperate. 
Consequently，出� eyorganize a community of 
faith of their own企� eewill.The cooperation 
of separate individuals with仕� eewill is fun-
damental in the community of faith. 

So individuality， freedom， and life 
together are the most important elements in 
Christian faith. Christian education must 
find its grounding in these three elements of 
the Christian faith. 

The recognition of individuality leads to 
the recognition of the self. Christian educa-
tion must help people find their selfidenti-幽� 

ty. It must promote self-understanding， 
decision making， and learning to live 
together without losing one's self-identity. In 
other words，Christian education relates to 

meaning也� atfacilitates self-identity，decision 
making，and community life. People find 
meaning in a faith and practice that is vital 
in their particular life situations.恥1anysto幽� 

ries in the Bible te11 how，in relationship 
with God，people found themselves and 
discovered a new purpose for living. 
Meaning is deeply related to how 1 under-
stand myself and other people. Christian 
education，as education based on Christian 
faith，should facilitate the discovery and 
practice of meaning. 

It was Paulo Freire who developed the 
idea of conscientization as the central 
theme of educational activity. As a commit-
ted liberal Christian，he noticed the impor-
tance of meaning in education from his 
experience as an organizer and facilitator of 
educational programs for literacy in Brazil. 
He found也� atlearners were highly moti-
vated when血� eywere able to discern由� erel-
evancy of the learning content to their own 
lives. Conscientization is a process of 
finding who 1 am or who we are，in what sit-
uation 1 or we live，and how 1 or we ought 
to change the present situation. Education as 
conscientization seeks a path that can liber-
ate people from the situations in which they 
are obliged to live. The process of consci-
entization relates to the search for identity， 
the understanding of present context，and the 
movement toward a new way of living. 

Freire's understanding of education is 
quite suggestive for Christian education. 
Christian education can be viewed as a 
process of conscientization within the con開� 

text of Christian faith. Itmust be involved in 
a process of finding meaning in the Bible and 
凶� dition，seeking to understand one's selfvis-
a-vis that meaning， and practicing that 
meaning in the situations of life. 

However， the biblical way of finding 
meaning contradicts that of general society. 
In the Greek tradition，education or paideia 
was understood as an activity that aimed at 
the pursuit or achievement of the good. 
Paideia was considered a means of achiev-
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ing arete or goodness. 
However，in血� eNew Testament，paideia 

is used in a different context from也� atofthe 
Greek tradition. The author of the Letter to 
the Hebrews used the word paideia in 
Chapter 12 to mean the discipline of the 
Lord. This discipline is different仕� omthereg-
ular meaning of discipline. This discipline 
involves remembering Jesus， the one who 
endured the cross. We must know ourselves 
in weakness. “� In our struggle against sin or 
weakness we have not yet resisted to the 
point of shedding our blood" (Hebrews 
12:4). Since he was himself disciplined by 
God， Jesus is able to sympathize with our 
weakness (4:15). He was able to deal gently 
with the ignorant and wayward since he 
himself was subject to weakness. Through 
him， we can宣� ndencouragement and com-
fort in the midst of our weakness. Our 
hands are drooping and our knees are weak 
(12:12). However， God accepts us and edu-
cates us. This is the paideia of the Lord that 
begins with the recognition of personal 
weakness. 

The same concept is evident in the story 
of Jesus' blessing of the children. The king-
dom of God belongs to such as little children. 
“� Whoever does not receive the kingdom of 
God as a little child will never enter it" 
(Mark 10:15). Recognition ofthe little ones， 
such as children， is the starting point for 
self-understanding and thus for education. 
Education in the Christian faith starts with 
the recognition of the same gospel of the 
Jesus who welcomed the sick， sinners， 
women， and children. 

The recognition of my own weakness 
leads to the recognition of the common life. 
As 1 am permitted to live by the grace of 
God， so are my neighbors. In place of arete， 
the common concept of good in the Greek 
classics， Paul used the word oikodome 
when he spoke about virtue in the church or 

Oiko・14).Cor. (1 the community of faith 
dome originally meant to build a house. In 
some English translations of the New 
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Testament， the word is translated as 
edification when it appears as a noun and to 
edify when it appears in verbal form. The 
community of faith is nurtured as different 
persons， alive by the grace of God， live 
together. Li ving toge出� eris the “� virtue" of 
people who recognize both the love of God 
and their own weakness. 

Hence education in the Christian仕� adition 
starts with the recognition of the weakness 
of the human self and aims at a freely cho幽� 

sen life together，in spite ofthe weakness of 
each person. Christian education that 
begins with the recognition ofhuman weak-
ness represents a different understanding of 
education仕� omthe common educational 
ideas that emphasize the goal of material 
prosperity. Christian education helps people 
宣� ndcourage to live in spite of a recognition 
of human weakness. 

Based on such an understanding， Christ-
ian education must foster freedom， individ-
uality， and life together. Christian educa-
tion is not meant to domesticate people or 
indoctrinate them into the Christian faith 
but to enable people to know that they are 
free to respond to God's calling. This recog-
nition of企� eedomprovides a foundation for 
liberation from the social and personal con-
texts that compel people to live in出� epre-
sent situation as it is. 

Therefore Christian education cannot be 
education by and for control. Neither is it 
education to domesticate people for total 
conformity or competition. It must be 
grounded in individual freedom and must 
encourage responsible decision making. It 
must educate people who can recognize 
individual di旺� 'erencesand be motivated to 
live together without the loss of the unique帽� 

ness of the individual. The conformity that 
is emphasized in Japanese education 
requires a sacrifice of individuality for the 
sake of an all-encompassing unity. By con-
trast， the recognition of the individual puts 
an emphasis on the differences of each per-
son. Each person can contribute to life 
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together because of his or her own unique-
ness. 

THE CHALLENGES OF CHRISTIAN 

EDUCATION 

In what ways might Christian education 
contribute to the Japanese educational situ-
ation? As discussed above，Christian edu-
cation essentially contradicts the common 
understanding and practice of education in 
Japan. This means that Christian education 
has the possibility of providing a new edu-
cational perspective血� atis lacking in 
Japanese educational ideas and practices. 
The very existence and practice of Christian 
education itself could be a challenge to the 
educational situation in Japan. Itcould con-
tribute a new quality or dimension in edu-
cation to the people in educational settings. 

Christian education has contributed a 
di旺'erentkind ofunderstanding about being 
human. As previously mentioned，Christian 
faith emphasizes the uniqueness and im-
portance of each individual. Christianity 
has been a major intluence in the under-
st叩� dingof individuality in Japan since the 
sixteen血� century. Itis no exaggeration to say 
由� atChristianity awakened the sense of self 
in the Japanese spiritual tradition and intel-
lectual world. 

In Japanese education，the uniqueness of 
the individual is emph司sizedas a principle 
by many educators and as a pedagogical 
血� eory.However，in the actual practice of 
education，conformity or uniformity is con-
sidered to be more important than individ-
uality. As already explained，in血� espiritu-
al climate in Japan，individuality has often 
been assimilated into the uniformity of the 
nation. Conformity is considered a more 
superior value血� anindividuality. In such a 
situation，the recognition of the self remains 
weak. People tend to find their identity 
through a sense of dependency on the 
nation or another group like the company， 
which血� eythink trustworthy. People think 

they can find a meaningful way of life 
through the prosperity of the nation or the 
company to which血� eybelong. In turn，the 
nation or company requires the self-
sacrifice of its people for its own ends. 

In such a situation，the Japanese sense of 
individuality or the self is inevitably dilut-
ed. Many young people in Japan are suffer-
ing in their search for self-identity. The 
New Nipponism is trying to provide a core 
of self-identity through the revival of the 
仕� aditionalJapanese ethos and encouraging 
self-confidence through a Japanese way of 
thinking. However， such trends tend 
toward a dangerously exclusive national-
ism. The revival ofthe traditional ethos and 
way of thinking is not su血� cientto compen-
sate for the sense of meaninglessness由� at 
many people feel and will not provide a 
sense of self-identity. 

Christianity's recognition of the impor-
tance of individuality indicates也� enecessity 
for education which centers on the individ-
ual person. Christian education questions 
whether public education is working for or 
against the individual.Itprovides an alter-
native vision of education血� atdiffers from 
the general notion of education aimed at 
conformity. Christian education can play a 
role in contributing to由� epromotion of a 
sense of self-recognition or self-identity. 

Secondly，Christian education questions 
the methods of educational practice. As 
detailed above，the transmission of knowl-
edge and indoctrination into the given 
value system have been considered to be 
essential emphases in Japanese education. 
The Japanese educational system is well 
organized and efficient in this transmission 
of knowledge and of the given value sys-
tem. 

However，forα立� istianeducation，what is 
important is not transmission but the dis-
cernment of new meaning血� atarises from the 
interpretation of inherited knowledge and 
values. Itis essential for Christian faith to 
derive meaning仕omthe:aible and from the 
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traditions of the church. Christians must 
interpret the biblical stories and traditions 
within the contexts in which出� eylive in 
order to maintain a meaningful fai也.� 

According to the understanding of con-
scientization by Paulo Freire，education 
cannot continue as a means of transmitting 
knowledge and of indoctrination into a par-
ticular tradition or doctrine. Education for 
indoctrination functions to tame or domes-
ticate people in the status quo. Such educa-
tion is little more than adjustment or adap-
tation. Ifwe are tamed or domesticated by 
education，education cannot contribute to 
change-change in a person，change in the 
situation or society in which the person 
lives，or change for the future. Educational 
practices should make people conscien-
tious about themselves，their situation，and 
society. 

Japanese education strongly emphasizes 
the transmission of knowledge. However， 
now is the time when values and ideas once 
considered to be unalterable are being ques-
tioned and shaken from their foundations. 
Many things are happening in our world 
that cannot be understood and solved by 
the given traditions of knowledge，thought， 
and values. We need education出� atmakes 
itpossible to uncover and create new values 
and perspectives. One of the important 
roles of Christian ed ucation in J apan should 
be to clarify and insist that education 
encourage the awakening of consciousness 
and the discovery and practice of meaning. 

Third，since Christian education is a 
process of conscientization and the finding 
and practice ofmeaning，it necessarily calls 
into question the relationship between 
teachers and pupils in current Japanese 
educational practice. Many educators in 
Japan see the teacher as the subject of edu-
cation aIId the pupil as the object.Teachers 
must teach，transmit knowledge，and lead 

1.immature people to some definite goa 
Pupils must study，accept the teacher's 
knowledge，and obey the teacher's guid-

OKUDA:Protestant Christian Education in Japan 

ance. Itis an education that deposits knowl-
edge and a value system for an already 
determined future. In this sense，education 
becomes a heavy burden for many pupils. 
They cannot discover the joy and satisfaction 
of learning in such a situation. They are dis-
satisfied and frustrated with this type of 
education. 

In order to find and practice meaning， 

education requires a reciprocal relationship 
between the educator and the educatee. 
Such education should be based on a dia-
logical relationship between the educator 
and educatee. Christian education must 
present a challenge to the current educa-
tional practice of one-way transmission 
from teachers to students by practicing a 
dialogical method. 

As formerly noted，Japanese education is 
thought to exist as a preparation for the 
future. This utilitarian view is quite domi-
nant.However，what is important仕omthe 
perspective of Christian faith is to find 
meaning that makes it possible to live in a 
significant way now. Only those who can find 
meaning in the present are able to discern 
the way toward a meaningful future. So 
Christian education questions education 
that is oriented toward the future. 

Since Christian education consists of the 
intersection of meaning，learning， and 
lifestyle，it should be involved in the 
process of finding meaning and discerning 
how to live together on the basis of that 
meaning. Thus Christian education is more 
than a means of evangelism or of teaching 
people about the content of Christian faith. 
Itprovides an alternative vision of education 
from the perspective of Christian faith. In 
other words，Christian education provides a 
new paradigm for the current educational sit-
uation in Japanese society. In questioning 
what is happening in education and model-
ing a different kind of education，Christian 
education can provide an alternative edu-
cational setting in J apan. Christian education 
criticizes the thinking and practice of edu-
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cation in general and suggests new possi-
bilities for education through this criticism. 

Christian education has a responsibility to 
communicate Christian faith in educational 

contexts. 
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